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INTRODUCTION

I the past nny educators and researchers concluded that student achievement depended on family background rather than
on hm- astudent went to schonl. New rescateh makes it clear thiat schaols do make i difference. High tichievement ein b divectly
litiked to the guality of the school eliniate; And rosearehirs are now able fo tell os what Ltorschamton/o these effective schools. A
pnm 1y l.utm sl hc atmng Ie.tdmhlpnl hc salumlpnnupal Thl\l\d(‘m()n\ ratvd by cmphasls on cuxmulum lmpmvement dlong

The saggestions pr(?sontod in this publication are dosigned Lo assist princip:ils in impruvin;,r school bi‘féﬁméﬁééé through a
well-planned, well-exceuted program of stalf supervision and curriculum development, These suggestions are based on a carsful
reviow and synthesis of educdtional research from Lo sources: th literiture on effective schools and the literitare on equity in

elueition. Through thi syl hesis we hiave formalited o resvarch-based strategy list desigriod to assist edueators in providing
effective education for al sludents

 Asyoureview (hu mimnmtlon bulowvou \nllbou)m wware of wo factors underlying all statements. First, the principal needs
(o e iinvalved i all school detivities: Selting gols, estao.hhlng high expectatiors, participating ia the wirk of carricalom

COITHTTItees, delnpnm instractiomal prograns, .1ttendmg staff development programs and monitoring instruction. And second; the
pnnupdl mmmlcmllv dn vﬂvc wmhonlalone The active support of the entire stail, student body and community is necessary.

"The Kifcetive Pri Incip: i rgmued ito fir i nwm ancas
) pum(llng xtmng carricalum leadership
o communica mg r high e\pett.ltmns for all teachers and students
o developing administrative procedures i ¢ encourage equltv aid eseilerice
' iiiiiliilikihg'.{ (’tihihiiihit? resources
Touse this s e planning document. principals should read each item and indicate how successfully itis being implemented n
their schonls according to the scale in eolumn 1. In tolumn 2, principals indicate the priority of this goal for improvement,




L. How can a principal provide strong curriculum leadership?
There are three magor areas in which effective principals demorsts .1tuumcu|um [mdc .\hlp (llmtahllshmg studon achievement
s top prionity, 121 actively pdl(l(‘lp wting in uumulum commuttees; and (3) initiuting nonbiased student eviliitiiis,

I the first wotumi, cirele appropriate numel al {o mdm le the extent to which you have succeeded in
impleme ntln"lhvlnllnwmggtmls i colarmin 2, vivele tie Atiierd] Whith expresses yar opinion o how i important a
priority for improvement you consider this to be.

o Prioriy or
Self-Assessment ~ Improvement
_ Toa
Very e il | L
LittJe Moderately - Extent | Low fligh
N P A
o Establishing student aichievement as a top priority, I 2 3§ 4 t 2 3 4 5
With the entire faculty tor by departments at the sec:
undm level develip @ miission statement that em.
phasizes the importance of enconraging the dchieveriont _ ] _
of all students, b2 3 4 5 2 3 4 5
— Develop measurable goals and common performiinie ol
Juetives for all students and teachers based upon the L
statiad, dgrved-upoR Rission, 2 3 4 I 2 3 4 5
— Colleet, analyze, utilize and disseminate data on student
erirol[nients dnd achievement to use & a hasis fored-|
cational programming, A T L2 3 4 5




o Establishing and actively participating in cirricaliin com-
fiittees whise tasks inclide:

Identification of leariing objectives o
Devefopment of procedures o assure that eurriculum is
milticaltural S
Selection and review tfor equity, quality and multi-
ciiltusil eripliisis) of @l fistrictivnal materials
Planning progran development and curriculum modi-
fications

Reviewing and exploring instructional strategies [or
effeetive teaching with diverse schiol populations
[dentifying successlul and unsueeessful instructional
propraiis and dctivities

¢ Instituting a system of nonbiased evaluation of student per-

formance,

With feulty and staff members, design an overall evalu-
ation system o assess the degree to which curriculum
ohjectives are attained.

Priovide in-service triizing to dssist all tedichiers i uiider-
stinding the nepative effects of labeling: in identifying
race and sex bias in testing and counseling procedures;
and in exploring various grouping practices.

Sel-Assessment. |

Priority for

: Tha

Very Gireat ] o

lLi'l_ili- ) Nliii_li_~i'iiii-lj'_ Iigibiii l;i_'n'\" _ Iligli
L9 3 4 5 I 9 3 4 5
I R A A
1T 3 4 I 2 3 4 5
2 3 4 5 |2 3 4 5
1 2 5 4 5 1 9 4 4 5
1 2 3 4 5 1 2 3 4 5
2 3 4 5 I 2 3 4 3
| 2 3 4 5 1 2 3 4 5
L 9 3 1 5 [ 2 3 4 5
19 3 4 5 12 4 4 5
19 3 45 2 5 4 5




Ensure that student evaluation proced res are non-
discrinifiitory, niiltifaceted and not solely dependent on
standardized tests: B educational decls ons upon stu-
dent profiles that include parent, student and teacher
recommendations as well as classroom {ests and interest
inventuries. .
Fastiblish i pilicy thiat dssites periodic reassessment of
placement decisions. Encourage and support appropriate
changes in student placement.

Clearly inform students about the purpose of eich stan-
dardized and classroom test and be sure that students are
trained in {est-taking skills.

Privide alternitive mechanists for testing students of

limited English-speaking ability. Several tests (e,

Wechsler Intelligence Scale for Children, Comprehensive
Test of Basic Skills, and Group Inventory for Finding
Crezitive Talent) are publishid i Spaniish. Sofrie schiool
systems maintain lists of people who can translate into a
student’s native language.

Self-Assessment

Priority for
Improvement

g} Toi

Very . Gireat _ o

Little Moderately — Extent | Low High
1 2 3 4 5 I 2 3% 4 5
L2 3 4 5 | 1 2 3 4 5
1 2§ 4 5 1 2 3 4 5
I 2 3 4 5 I 2 3 4 3
12 3 4 5 I 2 3 4 5

.
’




2. How can a pricipal communicate high expectations for the performance of all teachers and students?

Pritictjiiis” exgiectitions cin hive i positive effet on the performance of both teachers and students, Research indicates that

expe-tations e became sell-fulfilling prophecies. Principils have a respansiblity (o act in ways that communicate high expee-
tutions, that convinee teachers and students that *hey can meet standards o excellenice. T communicate high expectations principals
should vmphasize the puzitive, encourage and reward excellence; monitor instruction md conduet stalf sviluatin

It the first column, virele the apprapriste nuneral o indicate the extent to which you have succeeded in
tplementing the followmg goils: Tircolami 2 eirele the naiorl which eSprosses vatir apinion on how importint a

prionity for improvement you consider this to be.

Priority for
SelAsessnent Improvenint
Vory Great o
ide  Sadalels  Bxtont | Lo High
1 2 3 4 5 I 2 3 4 5
o Encouraging and rewsrding exeellence. B [ A R B A
anphisize thi piisitise by frequently stating vour beliot
that; ) _ ) ]
o Allstudents can learn. b2 3 4 5 I 2 3 & 5
v The primary goal of the student is to be a highachiev- |
ing leiriier. S AT L2 3 4 5
+ uis thi resiinisitiility of the sl t find apprapridte
and successful teashing techniques that positively af- | | _ o
foct the achievement of all students. L2 0 4 5 12 " 1 5
« The primary goal of the teacher is to fcilitate the |
dcadoeni prowth of all students, [ 2 3 4 ) I 2 3 4 5

L
ot
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- Compliment stall members e their elfirts to achieve
school goils.
Provide an opport umtv i teichiors (o deiionstrate siic
mxful ippriiches and matrials

- Recognize dnd rcwmd tmh»t 3 for xtudont 1mpr0v0ment
dentify and reward outstanding student performance,

Muiitartiy it riction and condueting staff evalluations.

— Establish an on<going, mutially agreed-ipon super-
vision process at the school thet goes beyond the required
minual review. Be visible in the classrooms and discuss
alternative instructional approaches,

— During teacher evaluations, include criteria to examine
potential race and sex bias in tedcher-student inter-
actions,

— (‘onduct ubsen monsdndprowdefeedbatktu leachets on
their tedching strategies, ingtructional materials and
xtudoms progress. Provide praise or constructive sugges-

tions for improvenient,

- Use i IS8T00M ob.servatlons t 1dentlfy 0l standmg
mchm» and mstructmml techmques that wmk to mod

edvmgn .stt_ll devel_opmcnt pmgmmb §0 they reﬂcct ob-
served tedcher needs,

10

o | Priirity for
Self-Asstssmient [prisvement
. Toa
Very e brew
Little Moderately — Extent | law 7 High
1 9 4 4 5 L2 3 1 5
12 3 45 2 3 4 5
93 4 o5 1o o3 o1
1 2 3 4 5 19 3 4 5
12 3 4 5 I 2 3 4 5
I 2 3 4 ) R T
1 2 3 4 5 2 3 4 3
1 2 3 4 5 12 3 405
12 3 4 5 12 % 45
19 3 4 5 12 3 4 3




Supporting stafl development that integrates equity concerns
in cach topic.

——

With faculty members, set priorities for each j)é;ii: based
on a comprehensive stalt development needs assessment.
lnt(gmlc oqum rclutcd staff dcvolopment mt() rcguldr

----------

aultuml .lppr(mche.s to the curriculum.

i-':iié(iiii:ii;ié s;'tiiii' FriéifriBéFs: to éii:ifé successful instrac-
Invite e,\'perts to préscnt m_structmnal alternatives that
positively affect student achievement of targeted popu-
lations. Presentations can be inade at staff or department
mc*etm;, or dunm, pm(esmnnal ddyq

the dm_'_(_t:!p__r!__q_f pmwdmg Mmoreg equltable npportumtle;
for all students.

Self-Assessn

g 12

Very L
Little Moderately
12 3

1 2 3

l 2 3

1© 2 3

1 ) 3

1 2 3

1 2 3

i 2 3



3. What administrative procedures encourage equity and excellence?

A school manager, the effeetive principal establishes administrative procedares that encourage both equity and excellence: The
principal has a responsibility to establish the tone and the standards. This entails overseeing all aspects of the school experience
which communicate expectations of excellence and equity. Administrative procedures should be developed to (1) monitor scheduling

and protiping procedures, and (2) establish an orderly school climate.

In the first column; circle the appropriate numeral to indicate the extent to which you have succeeded in
implementing the following goals. In column 2, circle the numeral which expresses your opinionon how important a

privkity for improvement youl consider this to be:

o Review scheduling and grouping b'ro'cé'dii'réé to assure equity
ind excellerice it edicational programiming.

Encourage students from all racial groups and both sexes
to participate in all curricular and extracurricular ac-
tivities; Dovelop and publlclze policies and procedures to
assure that no student is denied participation in extra-
curricular activities because of financial reasons or be-
cause of transportation limitations:

Prepare and disseminate 2 pollcy a‘l'lrmmg a Cofii-
mitment to integrated educatlon

Re\ lew claasroom enrollments to moriitor the number of
students by race and sex;

Develop procedures that ehmmate trackmg, &g, het-

erogeneous stratified grouping.

- Prlonty foi
Self-Assessment ~ Tmprovement

Toa

Very Great

Lite  Moderately  Extent Low ) High
2 3 4 5 1 "3 4 5
2 3 4 5 1 2 3 4 5
2 3 4 5 t 2 3 4 5
9 8 4 5 i 2 3 4 5
2 3 4 ;5 I 2 3 4 5
2 3 4 5 1 2 3 4 5

19




o | Prioity for
Self-Assessment Improverment

Ve o Grat |
Little  Moderately  Extent | low
1 2 3 4 5 | 1 2 3 4

—  Monitor enrollments in special education and gifted and
talented programs for disproportionate ijépi'éSé'rit:atribhlbf
ong racial group: If representation is disproportionate,
establish a committee to review all identification pro-
cedures and to develop a plan to achieve appropriate { S
representation. 12 3 4 5 1 2 3 ¢

~— To ensare flexible; heterogeneous; integrated grouping
within classes, expose teachers to a variety of instrue- [~~~ S
{ional approaches. 12 3 4 5 1 2 3 ¢

o [stablishing an orderly school atmosphere. L 2 3 4 5 12 3 4
— Establish equitable rules of conduct and attendance for S
stalf and students. I 2 3 4 5 2 3 4

— Form  committee to develop a school-wide disciplinary
plan that clearly delineates appropriate and inap-
propriate school behavior and consequences. The com- | S S
mittee should follow these steps: 1 2 3 4 5 1 2 3 4
v draft plan o
» present draft of plan to total staff for reactions
* incorporate suggestions
+have total staff approve this version
+ disseminate to students and to parents for reactions

plan with students

13




~ Monitor disciplinary procedures to ensure equal and non-
discriminatory application,

~ Keep uccarate records and review datd periodically for
patterns indicating disproportionate disciplinary actions
by riice o sex,

~ Infaculty and department meetings; allow time for regu-
lir disciissions of how to handle special disciplinary prob-
lems:

Pririly for

11

Self-Assessmment Iipriverient

Toa

Very i Gt [
Litle  Moderately  Extent Low Hiyh
1 2 3 4 5 1 2 3 5
1 2 3 4 5 12y 5
I 9 3 4 5 12 3 5
1 2 3 4 5 12 3 5

| ey
bil




& How cun a principal mobilize community resources to help maintain a positive school climate?
Rescarch has indicated that cooperative relationships with parents are an impurtant factor contributing to students' achievement,

Parental support is a key to effective schools and to providing the support needed by principals and teachers. To gain community
involvement thit assists the school in meeting its goals, the principal should encourage teachers to communicate regularly with the

parents and to develop a plan for ongo ng parent involvement.

I hc first wlumn eircle the appropriate numeml to mdlmte the extent to which you have succeeded in
implementing the lnllmvmgg(mls [n column 2, ¢ircle the numeral which expresses your opinion on how important a
priority for improvement you consider this to be;

Pnorlty for

Sell-Assessment Impravement
o To ‘l
Very Great S
Little  Moderately  Extent Low i ~ High

12 3 4 5 | 0 2 3 4 5

¢ Encowraging teachers to communicate with parents, 12 3 4 5 12 3 4 3
Work with teachers Lo review strategies that will make
parents froni all racial and ethnic groups feel weleome ] -
ind mmfmmhlo it the school. P2 2 405 I 2 3 4 5

~ Be sure that teachers notllv the pdrents or guardlans of
eiieh ehild; regurdless of ritce; when their child has a

behavior or academic problem. I 2 3 4 5 12 3 4 5

—  Encourage teachers to meet with all parents at atime and !
place that is convenient for the parents and to com-| o ]
municate regularly with all parents, 1 2 3 4 5 I 2 3 4 5
] l)uswnmg i me fot ongoing pdrent mvolvemcnt 1 9 3 4 5 L 2 4 4 5

— Convene & committee of ldculty aid pdrents pro-
portionately reprosentative of stodents from all racial
and ethnic groups to develop a school plan for parent | I _
support designed to improve student achievement. L2 3 4 5 2 3 4 &

F s |
o

15



Priority for

Self-Assessment Improvement
) Toi
Vit L Great | o
Lt Mideritely  Exent | Liw  High
T2 3 4 5 1 2 3 4 5

— Distribute the sehool plir and digeuss it with parents in
Luu tu Luo ineetmgs prov1dmg opportunltles for ques-
\Lh()()l and in the cominiunity .1t vitious hoiirs. The pnn
mpal and teaicher representatives should attend all meet-
Ings. L 2 3 4 5 | 1 2 3 4 5

~To ensure reaching all parents; arrange for publicity
about the school planwith local newspapersand radio V.| _ |

stations, 12 3 1 35 I 2 3 4 5

—Send periodic riminders to parents about upcoming op-

piittunities for pirent participition ds outlined in the

sehool plan; 1 2 3 4 5 1 2 3 4 5
— Recognize and reward parent participation. 12 3 4 5 I 2 3 1 3

CONCLUDING REMARKS
Ofice the ssesstiient s bee'x Lompleted the prmupal can list those areas which § were rdnked 1 or, 5 as most lmportant for

improvement: Ta experience sgecess and effect change; a principal should select only oric or two areds to focus on, concentrating
energy and resources,

_ rhlb ProCess sl assessment, data analyslb settmg pnon ies dnd planmng It change can be repeated W 1th thc entlrc staﬂ of the
siﬁ'hpprl.When cirriciilum and approaches to disciplinie dre developed and supported by the faciilty of 4 sehool, stiderits' achieverenit
Increases.

~ This booklet can thus be used as the basis for effective planning by the principal, for setting individual objectives and for
estiiblishing the school's goals for the tipcoming year.

16
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